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THE FIRST FIVE YEARS:

A 1967 Recollection of the Experimental Liberal Arts Enrichment Progrzam
at Marymount College of Virginia

Five years have passed since the Experimental Enriched Liberal Arts
program was introduced at Marymount Coilege of Virginia. While the
initial impact of the program predictably brought about instant changes
on the campus (as reported in our article published by the Junior College
Journal in October, 1962), that dynamic effect has continued. " Now, when
a half-decade has been completed, it seems right that an examination of
the program should be made and reported, not only for the: satisfaction
of those whose response brought enrichment to faculty and fellow students
alike, but also for the encouragement of those who wish to try new
approaches but hesitate to begin.

The Enriched Liberai Arts program is analytically described in
Cooperative Research Project 1549, a study financed by a U.S. Office of
Education grant. On file at the Library of Congress, and availatle to
anyone interested in unbouna form from the College at a small charge, the
report provides statistical and research data. This recollection,
however, is designed tc "flesh out" that angular skeleton and to provide
a more humane insight to the achievements, methods and sheer educational
excitement which the program itself generated.

One of the most unusual features of the enriched program in liberal
arts as introduced at Marymount College of Virginia in September, 1961,
was the use of the seminar method in the core of liberal arts courses
required for all students, regardless of curriculum. At that time, the
seminar technique was still primarily reserved to the graduate and, in
some institutions, upper-division levels. Obviously, too, the definitive
difference between small classes and seminars was essential to Marymount
College of Virginia's decision to implement the experiment.

Effective with the 1961 pilot group of students, and continuing in
the present, teachers of coursee in English, Philosophy, Theology snd
the Social Sciences lecture to groups of approximately sixty students
twice a week, but in addition meet all students each week in groups of
twelve for a seminar discussion. In this way students are assured not
only the presentation of the disciplines concerned, but also a personal
academic confrontation in which their intellectual responsibility may be
expressed and assessed. ~

The new approach brought a changed climate to the campus, Library
use more than doubled and time for "busy work" type of campus activities
bacame more and more scarce as students strove to complete assignments
and to prepare for discussion and full participation at the seminars,
Students appeared to be busy at their studies and in most cases, to be
finding their work satisfying and enjoyable. When questioned, students
admitted that they did their readings much more regularly and thorouglly
since in small groups it was not possible to hope that they could evade
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participation. As one said: "...it was no longer possible to sit back '
and leave it to Susie.'"

0f 61 questionnaires completed by liberal arts students in 1963, 60
indicated that the seminars were valuable, one said that they were not.
Representative statements were: '"The seminar system should definitely
be kept at Marymount because in a smaller group each feels free to comment
and question - students receive individual attention;' and "...seminars
helped all of us express our opinions on all topics; helped us to think
and organize while speaking."

Guidance

It was recognized from the beginuning that one of the important features :
of a program such as this would be emphasis on individual guidance and
counseling.

A Faculty Advisor system had beemn in operation since 1958, and a
clinical psychologist available for individual as well as group consultation,
At first, only the religious who were residence hall prefects were Faculty
Advigeors. In 1964 full tiwe lay faculty members joined the ranks, so
that the number of advisees to advisor could be limited to 12-15. Nc:ably,
lay faculty requested that they be included in the system.

Since the training of advisors clearly would be significant to the )
system's success, special pre-fall semester conferences were inaugurated,
in order te discuss techniques in interviewing, ways of getting to know
the advisees, method of referrals and student: personnel services available,

In 1961 a Placement Office was established to provide job and caveer
information for students and alumnae.

In 1965 a full time College Transfer Counselor was added to the gtaff,
as was a psychologist whose chief assignment was tc coordinate the work of
the Faculty Advisors.

As in the fields of instruction, the role of the Faculty Advisor is
of vital importance if the objectives of challenging studeats to reach
their potential are to be reached. Through Faculty Enrichment Grants (see
: page 10) faculty members who wished to improve their skill as advisors
: and to share their acquired knowledge with others have been sponsored in
specialized studies. B

Innovations in Classroom Teaching

Innovations in classroom teaching and other instructional aids have
developed in conjunction with the emphasis on individual potentisl, \

Perhaps campus-wide innovations and experiments could be classified
utder four headings:

1. Experiments in classroom instruction &nd independent study.

2. Experiments to improve educational tools and remedial programs ~
and study techaiques, including guidance. T

3. Innovations resulting from an Institutilonzi Self-Study in the
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areas of objectives, curriculum and instruction, made over a
two-year period from 1964-1966.

4. The European study pregram.

Creative Approaches to Study

In the years since 1961, several facuity members, encouraged by the
emphasis on ways of improving instruction and the campus-wide emphasis on
achieving individual potential, have tried innovative methods of iwstruction,

A summer independent study program in History and English was set
up. One of the objectives of this program was to encourage students to
read during the summer. Special reading lists and study guides were issued
to those who applied and received approval from the Academic Dean and the
Department concerned. A short discussion session (over a period of 2 days
before the College re-opened) was held in the fall, followed by an oral
examination conducted by members of the respective departments for those
who wished to receive credit. While the number who completed the course
and received credit was small, the program did encourage summer reading for
many who completed even part of it. A few faculty members, as well as the
Academic Dean, were not really convinced that students could succeed in
completing, through directed independent summer study, work worthy of
academic credit. Therefore, when permission to take this ccurse became
more and more difficult to obtain it died out. In evaluating the program,
however, students expressed satisfaction in the summer work - it had
stimulated them. One student wrote: "This course elaborated on all the
previous knowledge of literature that I had."!

Programmed Learning - English

One English teacher, Mrs. Evelyn Ludlow, experimented with Programmed
Teaching of Rhythm Patterns in poctry for a limited period of sophomore
English courses. Contrary to expectations, she found that the traditional
method of teaching, even in technical areas, produced better results. The
experiment, however, will be tried again in another poetry class.

Independent $tudy

Mrs. Ludlow also conducted an independent study in her poetry class
for the past two years. The final report showed in many instances a marked
degree of the "learning depth' which had been hoped for. The carry-gesr
into the general field of poetry was evidenced by the statement of some
that they had learned how to '"get at" a peem, The students commented favors-
ably on the value of the experience. The instructor was particularly
pleased with excitement generated in the seminar discussiocns following
presentation of each report, and with the number of libraries other tham
the College library which the students had used. There seemed to be also
an increased ease in the technique of using resources as the project
progressed and an increase in the maturity and sense of responsibility in
doing semi-independent work, which the project was designed to foster.

Independent Study

Sister Pauline Apuzzo, another English Department member, tried an
independent study experiment with a Freshman English class during the fall
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of 1966. In her report she states: "Although it is too early to evaluate
the outcome of this research approach in terms of the final paper, it is
safe to say that the majority of students responded f2-rorably to the
responsibility imposed upon them. Many rer--':e1 upon the great deal of
work they were able to accomplish, but also how difficult (but challenging)
it was to discipline themselves into workirz -~~~n+''- ~ #n a celf-made
schedule.”

Poetry by Music

Mrs. Ludlow experimented with her class in poetry by having students
read aloud to music reflecting the mood and rhythm of the poem selected for
study. A description of the project is included in the Appendix.

Philosophy

The Philosophy Department also experimented with new approaches to
that discipline. There were several experiments to a direct approach to the
teaching of logic which were evaluated until a study group recommended the
discontinuation of logic as a specific course. Because of the need of
students to grasp the language of philosophy before really benefitting from
courses in this discipline, philosophy teachers organized an orientation to
Philosophical Reading and worked with incoming sophomores who wece to assist
freshman students.

History

In history, too, there have been attempts to stiuis’zie analytical and
critical thinking as students complete research on specific topics. Primazy
sources are used in preparation. The use of the Oxfo- ' -Cambridge non-decision
debate proved highly successful as employved by Sister krancis de Sales Boran.

Foreign Language

The Language Department has attempted from year to year to find a way
to bring students to their maximum potential in lan-—-age study. Im addition
tc strengthening their facility it the spoken language, they have attempted
to improve their proficiency in listening comprehension, in reading and
composition as well as in the cultural heritage of the pcopies whose liter-
ature it is that they are studying.

Language Laboratories

The introduction cof the language laborat-iy fn & 1 the requirement
that students work there on specific assignments out."! - os ci.38 hours
was the first successful innovation. Each year lak~x:z" 1y 1-quirements have
been studied and adjusted in an attempt to find the b=-: ;- -:-38 in consid-

eration of the type of material used and hours required. :imong the materials
caped 101’ advanced students were agtual newscasts coming by short-wave

radio from foreign nations, plays taped from stereo recordings, and poets
reciting their own poems.

MLA Placement

In 1960, because of growing dissatisfaction with the placement of
students the MLA (Modern Language Association) ex:udiuaiiva was used. This
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was administered at incoming students' high schools before the end of their
senior year, so that scores and tapes could be analyzed during the summer.

While this produced a definite improvement, there were a few technical
weak@esses the first year; some schools, given the option, preferred to
send a detailed description of language work of their students. In many
instances this resulted in placement of students in courses for which they
were not really prepared.

A statistical comparison of MLA scores, grades, and CEEB language
comprenensive and listening scores resulied in a new cut-off scaie for
September, 1966. Studies are being continued. The general impression
so far is that there is much greater satisfaction with placement this year.

Spanish Civilization through Drama

Sister Francoise Therese Rogan, in conducting a Spanish Civilization
class during 1966-1967, decided to try teaching through the study of plays.
Four were studied in the original language: two revresenting the twentieth
century (one contemporary, one 1935), one nineteenth century and one seven~
teenth century. Through study of the background of the plays, the civil-
ization of the period was described in a meaningful setting. The teacher
taped each of her fifty minute lectures in Spanish and students were able
to work with chese in the laboratory. There were also detailed questioms
at the end of each lecture. These covered fine points which often stimu-
lated a trip to the library to verify answers.

While there has not been time as yet to analyze the results completely,
this will be done for the benefit of others who may wish to try an interest-
ing and innovative method of teachiing foreign literature and civilization
in college.

Study Abroad

Marymount College of Virginia has long heen interested in study abroad.
Since 1963 there have been summer study and travel programs available. A
guided culturzl tour of Turope was designed to incorporate a month of inten-
sive language study at one of the universities in France or Spain.

In summer of 1966 another 'first'' was tried: the Sophomore Semester
Abroad. Twenty-four student¢s -- twelve for France, twelve for Spain --
arrived in Paris on July 26 for a week of sightseeing and orientation to
the European scene.

On July 31 the French group set out for the University at Dijon, and
the Spanish group for the Wniversity of Menendez Pelayo at Santander where
they followed the university courses in language as well as their Marymouat
courses, which were conducted under Mr. Michael Didoha and Mrs. Joseph
0'Connor. After completing the courses at Dijon, the French group set out
for Montpellier where they followed beth the September course and the winter
course until December 20.

The Spanish group traveled by bus from Santander to jeville, where
they studied at the University for the month of September; then they
traveled back to Madrid where they completed the course from October to
December 20.
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The two members of the Marymount {ollege of Virginia faculty were each
qualified in two areas -- Mr. Didoha in Philosophy and Theology: Mrs.
0'Connor in Political Sciencs: and English. Each completed nine teaching
weeks with each grouo, concentrating on the courses and completing a mini-
mum of forty-five class hours. Thus, when the students returned in December,
they had completed the first semester of the Sophomore year.

In addition to having the opportunity to live in another country to
study at universities which have long traditions of learning, and to meet
peonie of many nations, the participants were able to visit niaces of
interest and observe people in their native surroundings -- an education
in itself. To quote Mr. Didoha, writing at the end of September; "The

girls are saying less and iess of 'I wish I had a hamburger,' and more and
more of 'Let's plan an excursion to ~----- M

Students have completed the College Entrance Board's language compre-
hensive and listening tests, each student was interviewed by two members
of the language department and all completed an original composition in the

language studied. These reports will be analyzed and made part of the final
report on the project.

The Library

The Library, too, has tried to assist in the efforts to explore the
students' full potential.

The following is one of many attempts:

The librarians have conducted crientation series with each Freshman
English class at the beginning of the year. In cooperation with the English
Department several different methods have been tried to get ;tudents to know
their way around the library and to become familiar with the resources as
well as the library toois. During the academic years 1963-64 and 1964-65,
two members of the teaching faculty were released from half of their normal
teaching assignments in order to serve in the library as academic consultants
for students. It was believed that classroom teachers would be more of a
help than the librarian in guiding students to sources.

While this was moderately successful, after evaluation it was agreed
to accomplish the same objective by closer cooperation between the library
and the English Department.

Remedial Work

In the area of remedial or developmental work there have been several
experiments. Recognizing that written English and correct grammar are of
such great importance to success in all fields, the College has promoted
several attempts to improve the quality of writing skills. For two years
the English 3200 Program was sent to incoming students with directions to
complete it during the summer. After evaluation for two years, English
instructors believed that a pre-college test in the mechanics and effective-
ness of expression in sddition to the College Board Writing Sample would be
better. These were evaluated during the summer and students who were con-
sidered borderline were required to take special remedial work in English,
in addition to their Freshman English courses.
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It is believed that the exceptionally high retention of the Class of
'67 is due in no small degree to this practice. Eighty-two percent of
freshmen who entered college in September, 1965, returned as sophomores
in September, 1966.

Inter-Disciplinary Approach

In the fall semester 1964-65 an inter-disciplinary program was designed
with the cooperation of freshman English and theology teachers. The object-
ives were to find a way to stimulate interest in researcn, to give students
some experience in the use of time to study a topic in depth, and to provide
some freedom from regular class structure for the 'lame duck' period between

Christmas vacation and semester examinations in January.

Through the cooperation of the two departments students completed
formal classes and took content examinations in English and theology before
they left for Christmas vacation. Meanwhile their English rcsearch paper,
ordinarily.on any topic with emphasis on technique rather than content, was
focused that year on a topic for theology. Thus, students completed one
paper, not two, which was guided and graded by both teachers. Students had
individual interviews during the two weeks while they were preparing the
papers. Specific report and check forms were designed and used by the re-
spective deparxtments so that they would have a record of their guidance and
the progress of each student. Typical topics were: "Prophetism;" "A Study
of Jeremiab;'"Judaism;" *“'The Situdy of the Sabbath and the Festivals;" A Com-
parison of the Book of Job and the Play 'J.B.';' and 'Monotheism in Egyptian
and Hebrew Religions.'

The experiment was rated as quite successful by all concerned. Faculty
members considered the quality of the papers, for the most part, average
or above, with several rated excellent. They believed that most of t%he stu-
dents gained more from this approach than they would have from a traditional
research assignment in each of the courses. They believed that all students
benefitted, although a few, whose performance would probably have been no
better regardless of method, failed to utilize fully the opportunity given.

The teachers believed that they had an opportunity to get to know the
students and their work on a much higher level than they had before, even
in the seminars.

Because of further experiments in semester timing, the program has not
been repeated. It did show that many fears and reservations concerning the
possibility of students benefitting and using an opportunity for hours of
research to advantage were unfounded.

Ccampus Climate; Honor Code

One of the first discoveries made in 1961 was that there was need for
more time than previously required to keep up with assignments.

Requests were made to have the 11:00 o'cleck '"lights out" curfew re-
moved or extended to a later houc.

A student-faculty committee met to discuss this during the 1961-62
scholastic year. In the course of several meetings and discussions it be-
cam@ clear that it should be possible to study in the dormitories at any
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during the day, aand that before hours cculd be lengthened it was necessary j
to have reasonable assurance that the atmosphere for study would preva’l at
all times.

Then a proposal was made to experiment in a limited way with an '"Honor :
System,'' whereby students would be on their honor to maintaiz reasonable !
quiet at all times during the day and to keep their lights on after 11:00 p.m.
ornly when necessary for study purposes.
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After a meeting with the student body the experiment was approved and
was 80 successful that the faculty-student committee continued its work in
developing an honor code which would include all areas of student conduct. ‘
This was approved and went into effect in September, 1962. 1

As of September, 1962, students guided their life on campus by the

Marymount College of Virginia Honor Code. This prlaced far greater respons-
ibility on the individual. ’

During the scholastic year 1963-64 many gigns of the impact of the J
education at Marymount College of Virginia became evident. Sophomores on *
their own initiative expressed a desire to promote purposeful intellectual
activity on campus. Language students asked language teachers to have
dinner with them on the eveniags of Faculty Workshops. Signs reading "Ici 3
on parle francais - or espanol" were placed over the table numbers. Others A
_ invited histery or social science teachers to discuss current social or
4 political issues, and still others invited philosophy or literature teachers
1 to discuss currecnt books.

Raod A > Nt A s T S

Another group crganized "suite" discussions of books after setting a ;
goal of reading unassigned paperbacks according to a schedule. Several %«
sophomore suites participated. ’

Sophomores also promoted recreational sports on campus over the week~-
enids. They made a sincere effort to find talent among quiet and reserved
students who might not always be noticed.

g T N L
R

One of the final projects was a campus "College Bowl" with teams
named for Presidents of the United States and scholars of antiquity by
class choice. Emphasis was on students not always recognized; each
class had student talent scouts. Faculty members were judges and spec~-
tators were invited to the elimination contests until freshmen and sopho-
mores each were narrowed to one team -- the outstanding students from each
class. Much enthusiasm was generated for the final contest, held at an
assembly attended by faculty and students.

Greater Need for Arientation %

With the stress on personal responsibility, the shortness of time
which two years provides and the tragedy which occurs when a student does
not realize the necessity of beginning well, students themselves realized
that there was need for greater stress on orientation before the opening
of the college year. Factors which influenced this decision included;

_ a) necessity of a good beginning if success is to be assured, b) the age

3 (17-18) of freshman students, c) the newness of both campus discipline

A and methods of instruction, time factors and environment. Ninety percent
were boarders from more than thirty states, many far away from home for
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the first time. (In the present year, the proportion is 15% non-resident

and 85% resident students living on campus.) An orientation week was planned
for September, 1962, and has continued each year since. Student leaders,
elected during freshman year, prepare each spring for the orientation of the
class entering the College the following September. Among results of this
olanning have been the lengthening of orientation period to one week and a
greater stress on the academic aspects of college life.

Student Leader Orientation

In order to prepare student leaders for the important part they necess-
arily play in the orientation of freshmen, a Student Executive Seminar was
inaugurated in September, 1962. This seminar met for three days before the
freshmen arrived and provided an intensive program to assist these students
in prevaring for their imvortant role in presenting the Important features
of college life and objectives to the incoming freshmen, to help them to
understand the necessity for campus regulations and the honor code by which
they maintain necessary atmosphere for study.

Invited guest speakers who specialize in leadership or character train- g -
ing, such as Dr. Ernest Ligon of Union College's Character Research Program
and Bishop John Wright of Pittsburgh, have participated in thes¢ Student
Executive Seminars as well as members of the Coliege administration, faculty
and alumnae who had been outstanding student leaders. Student leaders have
played an imwortant role in the planning of both Preshman Orientation and
the Student Executive Saminar.
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Faculty Orientation

The College has always been aware that the success of any program de-
pends to a very great extent on the teaching faculty members. The emphasis
o8 the achievement of individual excellence therefore extends to the faculty
members whc are responsbile for instructing.
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The major continuing need is a clear and professional understanding by
faculty members of the goals and objectives of the College; of the charact-
eristics of the student body; the requizements of the campus life at Mary-
mount College of Virginia; the student leadership role; the honor code; and
the particular stress on the individual through the seminar method.

Each year since 1960 a faculty workshop has been held for two days be-
fore the opening of College in the fall, as well as three to five sessions
in the spring. These workshops have each been planned along a particular
theme and have included demonstration of techniques, reports, discussion and
presentation by distinguished edu:ators. Suggestions offaculty members,
gathered through questionnaires, have been includéd. Faculty members have
also participated as discussion leaders, panel participants and the like.

Books and background readings have been provided at the College's expense
for all faculty members.
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The following comments may serve to demonstrate the role of the Faculty

Workshops in the development of improved ingtruction at darymount College
of Virginia:
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"“the session at which Dean Hayes spoke was, to me, the most interesting,
not only because I have successfully used some of the ideas he presented--
e.g. role playing, group dynamics, case study. The workshop was beneficial
in that it encouraged me to take time out to review what I am doing in the
light of ‘'am I doing my best?'"

""Dean Hayes was my inspiration ~- he not only projects enthusiasm for
the teaching-learning process; but encourages one to make a self-evaluation

of present techniques, methods, and attitudes. I am truly more conscious

of patterns that have developed in teaching that could be changed or altered . "
"Prem the comments made by this speaker (Dean Harriet Hudson) and from

the comments made by our own faculty, I am confident iliat the method (the

seminar) can be extremely beneficial to each student who has the cpportunity
to participate in this."

Miss Hudson brought out the point that the fecilities of the library
must be used to prepare the student for the discussion to follow in the
seminars. '"As a librarian and from the librarian's point of view, I dis- ~.
covered, as each faculty member spoke of his or her likes or diclikes of
the seminar, that those who liked the seminar, and were having happy experi-
ences in the seminars, are faculty members who use the library and are con-
stantly seeking out ways to inspire their students.”

Other Faculty Programs

Faculty members have been encouraged to develop innovated approaches
to the teaching of their partigular disciplines and to seek self-improvement
through summer enrichment graats.

Bach year faculty members have been supported up to $1,000.00 in summer
projects to improve themselves as teachers.

In order tc assure an objective judgment, appiications for these grants
are evaluated by three judges recruited from research agencies in no way
connected with the coliege. Through this enrichment program faculty members ;
have been supported in attending European universities to study the French ¢
novel and drama; sttending the Shakespeare Anniversary Festival with the :
Association of Teachers of English; in studying programmed instruction and
to develop a project for the teaching ofrhythm patterns in poetry; visiting
business cclleges in England and Scotland to compare the training of British
secretaries with that of American secretaries; a summer of research on the
Dowdeswell papers in Sheffield, England; prepuration of a text for use in

theology class, and completion of doctoral dissertation research, to name
only a few.

Dr. Harley O. Preston, Executive Secretary, Committee on National and
International Affairs, American Psychological Association, wrote in March,
1963: "....Three individuals - Dr. Paul Spector, Dr. Victor Small, and
myself - independently ranked the fiee applicants....

"The discussion among the judges brought ocut the following points which
may provide some guidance to an ultimate decision.

"l. Miss Gilbert is just beginning her career and a grant for further
study at this time would probably give considerable psychological impetus
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to continuing hexr career. Also, because of her age, her tenure st Marymount
nay be longer than some of the other applicants and hence she will have a
greater opportunity to affect more students on one of the basic subjects of
a junior college -~ English.
#

"2. Mrs. Ludlow presents a definite pian for the use of the grant,
Her long teaching experience and her t»nure at Marymount would seem to qualie
fy her for the honor, Further, it is imprcbable that she would leave Mary-
gount at this stage of her career as a result of the contacts that she would
make whiie pursuing the plan she proposes."

Realizing that considexable progress had been mede toward the goal of
stimulating studeuts to more than average educational interests and motivate
ing them to make tive effort necessary to achieve this, the administrators
of the College decided to institute an institutional self-analysis to deter-
mine whexe Marymount College of Virginia was, where it was going and how to
get there. An outstanding American educator, Dr. William H. Conley, agreed
to serve as consultant to this study, and in September, 1964, faculty
committees were organized in three major study areas: objectives, curricu-
lum and instruction. The committees met regularly during 1964-65 and sube
mitted reports a: the end of the scholastic year.

Two problems about which the committees expressed most concern were:
the number of courses taken simultaneously by students, and the number
of one and two semester hour courses. They were also concerned over the

related fact *hat the program arrangement left very litte opportunity for
electives.

During the summer of 1965 reports were studied at the College. It
vas possible to consolidate many of the two credit courses and all the
speech courses, which had offered one credit. This relieved, to a small
degree, the number of areas which were demanding students' attention at
one time.

After analyzing propcsals for a change in calendar which would allow
greater concentration in fewer areas at a time, the Administrative Committee
found that the idea of a split ecmester which had been suggested seemed
workable. When the Registrar's Office was able to prepare a master plan
which provided for a comparatively even distribution of faculty teaching
load and student course sequence, the plan was approved on an experimentasl
basis for a minimum of two years.

According to this plan, the semester is evenly divided into two eight
week class periods. This includes seven complete weeks of classes for all,
days for study and consultation and three days for examinations. The plan
for the entire year is drawn up during fall registration period so that
there is a minimum requirement for registration formalities after each
unit of the year is completed. (It should be noted that other than in
extraordinary cases Marymount College of Virginia does not make mid-yeax
admissions.) Each student takes three semester hours in English every
semester and three hours of either theology or philosophy, so that at the
end of the year she has completed six semester hours of English, and three
each in the other two disciplines. In addition to the three credit course
in the humanities (English, theology or philosophy) students take one or
tvo other three credit courses each half-semester. It is also possible for
students taking gkill courses (such as shorthand, typing, and certain art)
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to take one or two three semester hour courses for the entire semester. For
example -~ a liberal arts student may take:

Ist 8 weeks 2nd 8 weeks 3rd 8 weeks 4th 8 weeks

English 3 Philosophy 3 English 3 Theology 3
History 3 History 3 Science or Math 3 or 4 Science or Math 3 or 4
French 3 French 3 SpeeChececcerencessaess .Speech 3

A PRy N R T Y. S - a_.® -
A DEcTrérarial sSctuueni nay take:

English 3 Philosophy 3 English 3 Theology 2
shorthand........Shorthand 3 Shorthand.,...cce¢v.....Shorthand 3
Typitige:eceee....Typing 2 Typingeceeeecceceeceaes . Typing 2
Bus. Law 3 Rug. Math 3 Accounting....cccce.0 ... Accounting 3

Careful study is planned to determine the effect of this arrangement,
Teachers who ares responsible for the courses on the split semester find
that it is much more challenging for them. They find that they have more
work to do in order to keep up with the pace and cover the required sylla-
bus. They also find that they have tc revamp their time patterns, since
it is clear that this split semester does not simply mean covering twice as
much material per week.

It is also true that the number of subjects taken at any one time is
approximately half that according to the traditional arrangement. For
exanple, language teachers whe may have had 100 students for the year now
have approximately 50 per semester. With the reduced number meeting twice
as often, there is a much greater opportunity for the teacher to know the
individual students and the type of work each performs. One language teacher
reported that she had covered before the end of the first half of semester
more than she covered up to March last year. Furthermore, students seemed
to have a far better grasp of the language.

Research Office

A research office has been in operation at the College since the time
of the first Cooperative Research Branch contract with the U. S. Office of
Education for the evaluation of the Enriched Liberal Arts progrex, I its
formative stages, the office has concentrated primarily on orderly accumu-
lation of data. The College plans, however, to extend the office's activity
to more evaluative functions. Since its inception the office has been
served by professional research consultants.

CORD

The objectives of the liberal arts content of the first two years of
college have been of continual interest to Marymount College of virginia
as the experimental and innovative apprcach developed on campus. Therefore,
in June, 1966, a CORD contract with the Office of Education Resesrch Brarnch
was signed by which Marymount College of Virginia agreed to assume leader-
ship in a Consortium of Research Development in conjunction with Bennett
College in Millbrook, New York; Chatham College in Pittsburgh, Pennsylvania;
and Manhattanville College of the Sacred Heart at Purchase, New York.




13.
Through a joint study of the humanities it is expected that a still
greater interest in innovative instruction and creative teaching will be
encouraged.

Evaluation

A few of the current innovative plans, the evaluation of which instructe
ors are pursuing with college research consultants; include:

1. A comparison of a three credit speech course, taughbt throughout
a semester with a course concentrated in a half semester.

2. An evaluation of the impact of language study following the two
time arrangements.

3. An experiment in team teaching in the humanities.
4. An evaluation of European Study Program.
5. A self-analysis of Student Personnel Program.

Extra Classroom Life

Due to the increased intellectual demands on students, 8 new look at
extra-class activities became necessary. A self-analysis of student
personnel program is but one of th2 current results of this need.

¥* * * % * *

Perhaps the results of these efforts can best be illustrated by a few
sample excerpts from questionnaires which have been completed by parents
and students each year and from a recent alumnae survey.

Students on the Seminar System:

Student Questionnaires - Class of 1963 ~ First to complete a full two year
program with seminars:

"...Because in a smaller group each feels free to comment and
question. Students receive individual attention."

"...The Seminar system should definitely be kept at Marymount. They
should be kept as small as possible."

*,..Seminars helped all of us express our opinions on all topics;
helped us to think and organize while speaking."

", ..The Ethics seminar made the individual think--it enabled us to
answer questions and discuss among ourselves."

Questionnaires completed by students before the end of their Sophomore year:

Question: Outstanding features at MCV

A student in the secretarial praegram wrote :...the actte interest in

savtervane
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the faculty in the student and her well-beinig and the idea of helping har
to get ahead. The student is tlieir main interest.’

An education student; "...Its interest in all students and its ability
in bringing forth the potentiul of each student."

A merchandising student; ''...The seminars, the way they are conducted,
and the limited number of students in them."

A liberal arts student; "...The courses provided offer a program where
one can feel college work is being demanded, yet it remains on a personal
level with the student."

Questionnaire to parents of Sophomores as they complete their course at MCV:

Question: When your daughter entered Marymount College of Virginia, what did

you hope that she would accomplish there?

¥...Become interested in books to the point where siie would wish to go
on for a degree. Get a broader outlook by mixing with others. Being away
from home would create a greater appreciation of what she has at home."

"...Confidence in her ability to handle a college curriculum of liberal
arts and a desire to go on to further education as her confidence developed."

"...Study and live with other girls. To know what the rest of the world
and people in it think and how they act."

When 2sked opinion as to how Marymount College of Virginia could have been

more helpful - Parents repponded:

"...Marymount does an excellent job. So many girls at this point are
nct awake. They have yet to see the world they live in, to think about it,
or to realize their potential; Marymount makes them do their best."

It is certain that many efforts have been expended in our attempt to bring
individuals to their greatest potential -- that although much has been achieved
toward this objective, there is still much to be done.

General institutional strengths may be recognized as:

1. General appreciation of the value of the enriched liberal arts
program and the fgirly universal appreciation for the seminar
system.

2. An experimental approach tc instruction with the encouragement for
innovative and creative experiments in instruction which have been
attempted by several instructors.

3. Experiments in programming in order to provide an opportumity for
greater study in depth have been tried in the form of inter-
disciplinary projects and split semester calendar. Course require-
mente have been adjusted in line with institutional self-study
recommendations.

R T e U
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Problems

In reccegnizing these strengths I should like to mention that there are
algo problems which impede the complete fulfillment of stated objectives:

; 1. .The hesitancy on the part of some faculty members to take the risks
that come with innovation and to make the extra effort required to
try 2 new and untried way of conducting their classes.,

2, The need for a method of satisfactorily orientating Faculty Advisors
and establishing a completely effecctive advisor-advisee communication
system.

Long Range Goals

Long range goals include a further streamlining of requirements in
i keeping with objectives of liberal arts disciplines, thus allowing for

: greater choice on the part of students, The following are goals for the
future:

1. Experiments with group dynamics and more formalized training of
student leaders.

2. TFurther encouragement of faculty projects in ereative teachiag,

3. Investigation of a meaningful system of awards for outstanding
instruction.

TR AR T ) A T AT ALY

While realizing that no system is completely satisfactory, the College
plans to continue the campus~wide search for vital means of fulfilling the
objectives to which it has dedicated itself,
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THE FIRST FIVE YBARS:

A 1967 Recoilection of the Ruperimental Liberal Avts Enrichm

ent Program
at Mavymouat College of Virginia




AN ERRTRTMENT IN TUZ FROGRANGED TRACHTHS OF JRYINM PATTERNS N POXKIRY

After seme jutensive study of the programmed methed of teaching, the writer beceme
convinced of two things, in regard €o its applizabllity co the teaching of the Bumani-
ties in gensral and of Literature in particular. These wvere: -

&) that ¢here ave many avess, sush as aesthetfc pesponse to a work of art, that camnot,
and should not be programmed; aud {H) that some material which concerns sinple
acquisition of facts fox latey recall, technical knoviedge ¢f the skills necessavy
for: the czeation ol a particular literary ferm. Ths ugiltsr also bolicves that a
progean prepared by the instructor foz use in a particular cyllabus fe the must’
eifeceive ove. - .

7@ sccerdance with this beldef, the exprrimsnt repozted here was undertaken. Small
in scope, and admittedly amsteur in prepsvation, dts findivgs shiowed that students
lesraing by the eraditionmal wethed (lecture and classrecm practice) scored siguificantly
kigner, ss determined by the ¢ test, than these vhe learaed through the program, in the
azea defined as “judgemeat” (i.e. knovledgeadle use of facts acquired). In other areas,
-abeded “recall” and “recegnition" che results showed litetle difference in the achieve-
weat levels of the two greups..Such differences as existed favored the coatrol group.

The experiment was conductod with Sophomsre students sz Marymount College of Virginia.
All participating students vera monbers ef a class in Poetzy Appreciation conducted by
ehe writer. AL} had besn caught by lLew for a full semaster prior to the cna in which
the expoviment tosk plece. The achievenznt levels of the two groups was comparable- -an
gstimzte based on their OBES sceras, «nd their grades in Literatuve for the previous
seusstas. A2 equal nusbex ef adbowa-gversge, averags, amd delow sverege siudents was in-
civded ia gach group, totaling 36 scudents Zor esch group, :

The pregram covered vhythn pastavns in poetsy was prepaved by the instructer, A
total of {owr lecture-cut-practics pericds was spent oa the walerial coversd, by the
eanizol greup. The membeve of ths ezperimental geoup, conpleting the progran at indi-
vidusl speeds viried from ons and g half to five hours in time coasuuned., . ;Matezial used
was desigaed To cover the elemants of vhycha in spokea langusge; i.e. syllable, stress,
diffarent types and arvengemints of ueirical feet.

A pre-test had iudicated that litile priov knowiedge of rhythm patterms axisted in
any of the students. 4 postctest uas given jmsedistely cn ceasplation of the progrsm
to each student in Che eaperimenzal group and at the and of the lase lecture pariod to
the conteel group. The test was designed to:

1. elicit six;:pie wecall;
2. wecognition of vevious vhyihm patterns from dlagrams;
3. warking of rhythm patierns .in wnelassified lines of podtry (judgement).

Sate cbtained vers analyzed in the chres avges, and £for the different achievement
lavels. The results drdicated that in the svea of vecall thsere was no significant
difference in the parferinance of the two growps. In the area of zecoguition, the
awerags segusnt of the control graup scered higher than che average gagment of ctha
expaxinental group. Iu the area of judgement, both the higher and che widdle levels
of the contral gréup scered hishex than those of the experimental group., OCraud
total amalysis showed t¢hat thoss students exposed to the experimentsl setting scored
signiiicently louer than those in the cenzrol group.

-~
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Rhythm Patterns in Poetry-p.2

Analysis of the vesults seem o give the traditional method of teaching, even in
 cechnical areas, an advantage, esutrary to the expectations of the wziter. Xt musz be
aduitted however, that in an experiment im which the programmer and the imstructor aze
: the sme, and t¢hat one prejudiced in Zavor of tradition, the question may Juseifiably
be raised as eo whcther the deubts gxpressed at the begirning of thisc rvepoxt may hava
subcomsciously iaflucnced preparation of the progeam. Ko defensa, it may be stated
St the preogram was superviced ard epproved by an experienced programmer.

Yo definitive comclusions arve cttenptad heze, but one tzntative conclusien esn ha

- -~

dram., The battle between the teccher and the program continues, bdut im one gsanll
sicirmish, she teachey won,

.
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EXPRRIMENT IH SIMI-TIDEPENDEAT STUDY

For the past Cwo ysars, the fnstructor hee used a pregeam of sémi-isdegeaﬁaat seudy
n the fisid of modern peatcy, as a seninax project. The objectives were:

1, ¢o help the stuilent townard developicg vesearch tecnnigues and study habits neces-
sary for irdependeat study on the upper division coilege Lovel,

2. to give the atudent s “wiwdow’ an 12
and his works

hucugh inteusive study of one poes

3. to encoursge the student to uss the fecilitlies of other area libravies, particu-
larly, the Library of Congress

4. to give thaa the opportunily to participate hnouledgeably in che expezictce of
poatzy of all times by a study 4n depth of the work of thair cun tima,

RCCEDIRE:

Toe students in each semizar were divided iunto goups ¢f three. PRach group selscted a
lngle poet for study, Bibliographies were pzeparad at the College 1ibravy by the groups,
xd approves by the instructeor. Aveas of xeseazch included biographical aud eritical
atu, and analysis of important poems, by established critics of t¢he author undar study,
X hours of class time vere weleasad, during whlch the students wevked in the callege
lbrary under the supervisicn of the imstructor. Work in other librarvies, snd writing
. the reporis was dorig independently. One wember of each group prepared the report on
e 1ife of the poot; a second, on the cxitical opindens gbout the poets a third, en
1alysis of selectad important posms by estadlished cxities., In addicton, each wmenbsr
' the group prepared oviginal gaaiyces of at least thras poems., One meiber of esch
oup prepared a cordensad varsion of the separvaibe veporis fer oral presentatisn to
@ seminars. Each member discussed one poem of her ova selecticn, The ceninar as a
wle avaluated the presentaticns of each gEoup, in a srmetimes very lively manner.

SERVATICHS:

It was found thiat the students ag first needed guidance in findisg bidliogwaphical
ta in any but the zccustomed places. Bud they gainad £acility with tha aid of the
brarians, and produced some vexy geod cnes. (Scume of these were used to bDuild up the
brary offarings in modern poetry}. The £inal reperes shewed, in many ingtances, a
rked degree ¢f thelearning in dopzh" which had been lopad €or. The carvy-ever ioto
¢ genaral field of poetry was evidenced by the statement of seme that ¢they had iearned
w to "get at" a posm. The students cemmented favezably en the values of the experience.
8 instructor was parciculerly pleaced with the esuciterent geusrated in the seminar
scussfons following the pressntaticn of each Eeport, and with the wusber of libvaries
her than the College Library, which the students used. One or two of thea discoversd
@ Librery of Congrass for the first tinme--a worch-while fringe benefit. Theve sacmed
Sp. an cmczeased ease in using the techniques ¢f reseoreh as the project progressud
3 an increase in the waturicy and serse of vesponsibility in deing semi-{ndependent
rk, which the projoct was designed ¢o foster.
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All for Jesus through Mary

ourse Fwvaluation - English 101 (Cempositien & Litezatuze)

1ster ?gul.i_ées 2.5.0.M,
lass enrelimant: 58 students

The following is & resume amd initinl evalustien of the fivet course im Eaglisi,
ffered at Marymount Collsge of Virginia, September-fovember, 1966,

1. The reader is referred te the attached syllabus for aims and general plan ef the
course.

. An innovatioa this y2ar vas the use of films as part of the course, to stimulate
discussicn (naminar) and previde pexecaptual materials as a seurce £ar theme
weiting.

The students wers als@'required to attend three cultural events ocutside ¢f class
(films, plays, concerts, etc.) '

3. The course put heavy accent on composition as such. Readings (tewt: The ¥Medexn
Essay) were held at a miniwum aed, along with £films and seminge discussions, weve
gearid to focusing upon e given 'motif' for each week, vhich culminated in 8
written rasponse.

To further aid this focus, seminars vers held in two-hour bloeks veekly (vith the
XCapiion of one group which had a spitc session on Wednesday aud Friday. Ia-class
writing and student evaluations of themes vere eacouraged. It was felt that the
bluck scheduling halped the student comcentrate better sad be less cemscicus of
tine and more of task.

e, Mo examinations er quizzes were scheduled duriang the savan wesk guarter, but weakly
themes and "spot quizzes” on the essays efforded a ruming check on stuwdent Progress .

A file kept for each studant provided another ogporeunicy f£or noting the pregvess
"of eachk student, and girls coming fsr entia help couid refer to this file, in this
vay having a concrete example of theis writinog at hand, A¢ the exd of the quarier,
thase themes were re-evaluated 4n terms of cthe esatire studene grade (of which they
couynted sbout 15%). )

A final examiuation (two hours) testsr the essays, student “cultural expesure”,
the concepts of commmication und Zovm and content in litezature, research pro-
cedures and the use of the libzacy. The exam also provided cpportunity for a
firal, briaf szudent theme. '

P. The finsl two weeks of the quarter were devotad to aw ledependent (but gulded)

§ Research Project. During the fourth week of the guarter, the students selected a
topic within ths ares of the humanities, preseating it with an cutlive and tentative
bibliography fer ianstructor's approval . Conturrent lectures thebt soms veak offexred
insights into research procsdures, and a lecture end slides previded by the
librarian to 1llustracs efficiunt lidbrary uwde. %The students were then fraed Erom
class ard seninsr meszings (exeape for four Rectures) for a tuo-vedlk peried, in’
which thay would devote reughly 36 hours o reszavching their chosen topie, write
& 10-12 page paper, followicg the Collepe Research Papay fotmat, and sedmit this
©n the last day of che quarter. The students hai cha dligation to meet the in~

structor at a specified cime for private iaterview, ¢o cheek pregress and ask any

quesstions sbout the topic under study. The instructor alse providaed “epen heurs"
vhereby sredanis might ceme wichout en appeiontwent to ask questieas, etc.,
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Course evaluation p.2

Alcheuglh it 18 zoo early ¢o evaluate che outcoms of this research upproach in terms
of the £inal paper, 12 is safe to say that the majority of students responded
Eavarably te the responsibility impesal upon them, Hany vemavked upen the great
deal of uark they were able e acceamplish, but also hew difficult (but challenging)
it was to discipline themselves iato werling gceoxding to o self-made scheduls,

The final grade for the course was conputed fxom the follevinmg pexcentages:

Final ezam $G%
Research projece 259
Jemivar and ¢isss
pazrticipacion

ant thanes 25%

& stedent opiniennaive (Syracuse Univ., forn) was elicited frem the class i= the
£ingl lecturs hour. The vasults of this epinicnnaire have not been taoliied to data
but will ba fsrwarded at the asvliast epporunity,

At this poing, che instructer's feelings about the ceuzse include these cdservations:
8) tha compesition cousss was 2 move vigal enperience this year than previously

b) the class enzellmens is selil to lazge to affors: meaningful participation in
lectuve (vhich, in this paviicular couzse; i3 easencial)

¢) the splize-semestar systen prevides a good oppovrunity for the cencentratien on
vriting which students sorely need, but the “humenities block" is, t¢ is falt,
teo xigid. The insgructor could noe seheduie, for exawple, a two~hour lecture,
or charga seminar wmeetions fox a given eccasien.

Since gthe g
4¢ might be
of 2 more £

¥nts ave Saking fewer couvses and, ostensidly, huave a freerx schedule,
gocd thimg i€ the instructor could wtilize chis fcecdom too, in terms
iexible *bBleck", .

gud
a

d) & course ip writing is Jifficulz te teach, and student neads Vary sreatly.
Students ten, seem Lo De groving wove and more sophiscicated vith regard to
thelr pevsuaal reediag and che £€ilms, etc,, to vhich they are emposed. They
hgve a great hunger to discuss, te sharve ideas; they dislike writing for the
west part but will do it - sod o 1t wich some degree of accurgey -- if successe
fully motivated., They 218 have a need Lo match thelr newly forind sophisticatien
vith genuing iacellectual understanding and appreciation of various litevary
and art media in this highly tecimological snd ‘medisg-iged’ age., -
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The second semester work ir the romedial English section has engendered
a2 student response which is, 1 think, worth noting,

We gset up the Tueeday 8:00 a.m, class in g seminar zoom, conducting the
meeting in a workshop style. The initial response (barrisg 8 o'clock sleepiness)

was not a very evergetic one, but a few weelks loter, after discussing the matter
of communication in writing being a genuine personal expression of the author to
his reader{s), the interest and enthusiasm picked up radically and the morning
sessions have since been a shaving of jdeas, mutually praised and/or criticized

by the students 28 much as by the instructoxr, The gizis themselves have remarked
cn how much better they feel about writing and when asked (by me) why they thought
their writing had improved in this <lass while they felt little change in the
fegular English claes, they answered unanimously

hat the smalisy disc

¢ scussion groups and the correstions done
right in class awve a great
al noi.
i

heln, and make them sense their *
ts in a way that a comment and grade
3 83 camnot do.

'..x. m s

€5

eaknesses and JirOﬂg
on g them

)

o Q.le\—’}n - al

I think this small sampling indicates a consideration about composition
teaching which might be considered ¢ iavger scale, At any xate, the technigue
has bheen s urpx si gl; succesgiul and has motivated the students toward a creative
expression in their wriiing which I have not experienced previcusly.
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SEMINAR PROJECT: The Reading Aloud of Poetry to Music (Mrs., Evelyn Ludlow,
Chairman, English Dept,)

The

oy

e reading aloud of poetry to music was pavt of a seven~hour
eminar project iu O-al Interpretation., 7Jts purpese was to determine whether
r wot the reinforcement of ch~ mood and rhythn of a poem by similar mood
aythm in a musical composizion wuuld ‘mprove the student’s ability to
ntevpret orally,

o3
2
¢4

4

The procedure was as follows:

foed

« Bech student selected s medivm-length poem for study throughout

subject to approval by the instructor, Initial reading by each
usent vas evaluated in teyms of proper pronunciation of words; proper
observation of runctuation; and attention to literal meaning, Group disw
cuscion was held on 211 of these points. A second reading was recorded, and
evaluvated by the student herself, it was filed for comparison with a £final
recording,

2, The student was asked to find & piece of music (a record,
isvally, though one student accompanied herself on a harp, and amother on
a guitar) that scemed ¢o "Fig" ~he poer. As an examplie, on ome occasion
2 dnctructor ve2ad Arnold's "Dover Bezch" to the first movement of the

- -4
"lloonlight Zomata®™, Another happy combination was Milne's “The King's Break-
fast® with Beethoven's “Countzy Dance®,

3. Each student then read and recorded her poem with the musical

inexy discussions revcived around the reasons for her choice
@ validity of that choice,

&, The second, and the final recovds (reccrdings) were then con-
tragted, and the two experiences evaluated, Without exception, the student’s
rpretation against the musical background vas better; in some cases,
draratically so.

The imstructor yas particularly pleased with the interest of the

.o

students in the project., Two problems in oral read.ng seemed to be helped:

L. The tondency of the student to read oo rapidly was overcome
by the rhyttm of the nusic. '

Zo The moed of the muasie added color to the voice and reduced the
tandency to intonme the lines and drop the veice at the end of each line,

The success of this attempt to add a dimension to Oral Interpretation
has led the instructor to work out 2 plan for peetry reading with damce with
the instructor of modern dance, This has been done professionally and students
have expressed an interest in such an expeviment, This, however, will not be
held until the spring semester of 1967,

Yaryacunt College of Virginia - First Five Years - Spnendix 5
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iHE COURSE OF (IVILIZATION - Zrofessoy ~ M, Francis de Sales, R.S.H.M.

I have been teaching the Freshman basic history course for the past
three years at {srjm unt College of Virginia,

e years ago, one of the first experimental innovations which I
}vxu¢on of this couzse only, however) was to change both the title

ud the content of the course fren Jlistory of Eurene to The Ccurse of Cilvilization,

g0 that the stvdents could be introduced to some understanding of the cultures

art history of pecples other than the Fur ropean, imporctant as Europe and Furopeans

e for any Westewn contemporary.

D

p...

elision raised the expected problem of

b
e was alircady heavy enough in comprehen

@_ o
-

dth ve. depthl 4And
1y

nsivity of scope, But

l‘“' (¢)

wo oo
&
0

lttras 2 dec! n wLich i fele simply had vo be wade, in justice to the students,
first of alio ora into the eixciting and swiftly changing twentieth century,

waash has made such techaic adrances even in their own young lifetimes that no ,
longer is amy cdee of the carth distant from aﬁother, these students need to knoy

at iepst a fey of the ued!

3 2out the snOp?es of thke earth other than Europeans,
If peace and harmony arc to b

2 tineir future, if undersianding, sympathy, empathy,
intey-personal Lela-loabh ¢f any worth ave 2 inform theiyr lvv;s, I felt t¢hat
this basic colizge course %au?ﬁ !v justice introduce cicm te other peoples and
other caltures, From the first, I felt that the sigaificant difficulty of breadth
v. depth need not be nqurmount1 ’ 2; for, after all even very upec1alzzed history
ﬂchsas @Ay qnll, and frequently 4o, have to fac that problem! Depth, compre-
hengion need not be sacrificed to an increased content matter: A good text and
a judicious synthesis of matter, rogether with any and every experlmental teaching

gembit I could vhink up, would go far to melt the problem away: Certainly, I did
mot at ali desire o see the course watered down to some meaningless World Histori-
cal Backgounde. which was neither historic fish nor £lesh, But I did desire that
my stvdents, in a proper time scale and with a proper time-sense, would get to
know gomething of the great ideas, greai strengths, great achievements, and great
mistakes, of the worid’s great peoples.

'J

('li
i i

f-u b t

After three years of practical cxperience, I can say that neither the
ctudents nor myself regret what hzs beew done, The following made success

s
possible, I beliere,

1, Te begin with a good text, The Course of Civilization by Strayer,
Gatzke and Hazbison™, sithout sacr1{1c1n° depth of comprehension, provides
excellent synthesis, ard while introducing the student to the history aad
cu?tures of peoples cther than the Eurcpean, at the same tine provides him with
& basic knowledge of’outsta*~1n* primary sou¥ces (through excerpis) and leading
ses opd .ries. The tfeacher, bowever, nust supplement even the synthesis of the
text.,

Z, A planned pregram of outside {Library) correlated readings in
primaries and secondaries, together with the traditional expeviences in research
and in writing must be maintainad, I believe, at any cost, if depth of comprehension
ts to be safeguarded.

¥ Joseph R. Strayer, Hins W, Gatzke and B, Harris Harbison, The Course of Civiliza-
fim. Two volumes, Burlingsme, New York and Harcouri, Brace and Worid, Inc, 1961,
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Ihe Course of Civilization., continued

3. Above all, the fact that esch student in the ciass was ahle to
have one of her 3 hours per week in a scminar experience made this course vifal
and intellectually rewarding o the students, The SEMINAR SYSTEM, which Marymourt
College of Vivginia sponsors and employs throughout the entire Libaral Arts
curriculum, makes it possible for each three-heour course studen: io take one of
these hours as a Seminar., This is dane by breaking the lecture class dowa info

smaller groups of zbout twelive per seminar, It wes in the Jeminar ssssions, after
the first painful shyness and sense of deficiency was overceme, that the atudents

began to grapple with the de facto process of learning, that they became

existentially involved, each on her own and to her own potential zod that they
learned to delight in their work,

Perhaps the most potent fool of g1l in generating student self~involvement
and interest was what they and I have come o call ‘the Cambridge-Ouford Style of
Discussion®, All this means is a no-judge debate. Ordinarily, on the grojesiion
of work ahead, I framed 2 very bioad theses, raming two or thres students io
uphold it and three or four to ettack 1, Infrequencly all zuclve were irvolved
in actual speech-making; but, that lesves 1it e time for rebuctal, Thera
great room for expervimentation in the use of ¢hi

e
45

.
)

T
~
-
3
-~

o

L o

P
his zethod, The students love it!

Invariably, afrer the first enccunter ip each seminar, I was most
amnsed, and rewarded. to hear remarke guch as: that was the most in ]

®most interssting
clags’, simply because they themseives conducred it entively, I say I was amused
because frequently i iocund myself cringing imwardly at the hiscorica 8

1 hevesie
or the non sequiturs I was hoping I would have timz to get my teeith iato, and
yet to the students their own existential invclvem:nt meant much move than my
lecture words«of~yisdom}

™

¢

Such individualized total self-involvemeat in the process and a1t of
learning cannot, I believe, be outclassed, It debars all rote leurning, It

extracts the pith of the thing at hand to be learmed, and it cpables ha student
to bring to the lcarning her own unique personalized siyle of comprehension and
expression of tha: learning. It i8, in fact, so worthwhile that ¥ am convinced
that the teacher ust be ready and willing to contemplate and to
necessary, student blunders, pitfalls, and herasics of whataver il
After all, true learning wmust be a frae commitment. and freedom, i :
thing, must mean .that I am free to make a mistake, “o err, to got the thing
wrong, This: so long as the teacher fulfills his responsibkility on the ot
side of the thesis.

th 0
=
5

: TF ¢
'
w
v
+
O
0
o
(4]
e
<&
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January 31, 1967

To: Sister I. “j'll. .m’ ‘o'o'c'o
nc-. Framcis r. cauy

iy it i

Subject: Topics of papers for 1964-63 Interdisciplinary Research Project

;luc are sone typical topics for the Freshman Research Project in 1964-1963.
Perhaps you will went to use only a few of them for your report. In some of them
the theologieal contont was batter than the writing style, vhile in others the
‘opposite wvas true. Regardless of the grades received on the pspsrs, I have chesan
tlnu to shew the .cm of subject area covered.

1. Julaim: the ll:dy of the Sabdath and the Festivals.
2. Menstheim in Egyptian and Hebrev Religions.
3. Ses Scrolis: the Light They Shed on Primitive clxust.ianuy.
& 1y Life in the Bidlicel Land of Isxasl,
3. c-unuu the Book of Job and the Phy “J.B."
6. Law and Slavery in Isrsel. ' : |
7.. Concept of the Ansvim in the Old Testament. i}
Religion of tha Rabylenians and Assyrians. |
. 9% lution and the Biblical Creation Accoumt.
10. fas: A Study of Auncient Semftic Civilisations.
 § 8 Law aad Ceuxt Procedures m\&\h\o 014 Testament.
12, m and Trelftion 4u the Jewish ‘cmtey.
13. mu and Their Comtributions to Civilisation.
14. m of Babylenian, Assyrian and Hebrew Religious DBeliefs.
13. ien: The Views of Science, mhology and Theology.
16. sel's Evolutiéa from Tribe to Social Class.
17. m of Babylonisns uader Nemmurabf, -
18. Book of Job and the Prodlem of Suffering.
19. t The lu haman Character of the Old Testament.
20. Bele of Woaen in the Bidle (Deborih and Delilah).
at. an Mcl-nc ia the Law of the 01d Testament.
- . umhlut ale; Passover and Manukkah.
23. cho and Archeslegical Exploratisa.
2%, tical Study of the Life of David.
- Juln!- sad Islam:. A Comparison.
26. Gesgraphy and Tepography of the Holy Liand During the Time of Christ,
. 21. Development of Messianien.
28. Censiderstions of "Meby Dick" as a Religious Allegory.
29. Sess Significint Events in the Life of Noses.
30. Love in the 014 Testmmat.
2. The Inpectance of Cyrus, Xing of Persiasns and Libsrator of the Igraelites.
32. The Concapts of Jewish Lav in the Torsh.
33. A Stuly of Nebzalc and Oresk Justice.
34. Nistericel Ross of the Javish Propliats in Preparation for Christianity.
335. Creation snd Teilhard de Chardin. °
. 36. The Wotien of Aftek-Life in Egyptian and lisbresw Thought.
37. The Ristowicsl Development of the Ides of Sacrifice.
.38, Ruth, the Fasthiful Daughter-in-Lav.
39. An Risterical Relation batwesn ths Vestments ef the Aaronic Priesthoild amd
© Those of the Christian Chuxrch.
40, The Conquast of the Promised Land.

i R A

B S A A

?ee':{

33

grgrasg'egg

fai2

Marymount College of Virginia = First Five Years = Appendix 7 continued |




:

|

&
|
:
]
]
i
i
z
3
i
4

r
'&

P‘Q 2,

42,
43,

b4,
4s.
46,
&j.
&8,
49,
50.
51.
32.

‘33,

54,
35,

S6.
57,
38,
59.
60.
61.

- 62,
- 63,
- 64,
- 63,
- 66,
6.

68.
3 690
- 70.
AT

72,

73.

74,

73.

- 76.
77

78,
79,
- 80,

81.

&1, The Temple and Synagogue: Structure, Art and Services.

Why the Unitgrisns Do Mot Belisve in the Trinity,

The Relationship of God and Man: An Anslysis of the Bible Story of Gideon and
ChayeZsky's Play. ' : ,

Couparison of the Excdus in the Bible with "Exodus™ dy Leon Uris.

Ths Divine Calling of Abrshan and Its Effects ¢ History.

The Similazitiss Betwesn the Bsssunes and the Barly Christians,

Marrisge and Femily Life in ths 013 Testement. :

The Jevish ¥omm and Home Life. - ,

The Modern Exodus: History Remade, " ‘

The Influence of the Book of Job on Dostoyevsky's “The Brothers Ksramozov”,

The Bvolution of Drams from the Cluxch zs Exemplified in the Middle Ages.

The Roman Octcupation of Palestins., . . ~ ,

The Lives of Ruth and Esther in ths 014 Testemsnt and Their Significance.

The Idea of Justice in the Book of Jeb. .

The lsraelites' Bondate and Liberstion from Egypt: Its Influsnce on
Subsequent Hebrew Literaturs. '

The Divins Nessage of Salvation Rejected,

Jevish and Pagon Attitudes Towards Christ,

The Historical aud Literary Backgrounds of the Psalms.

Ganesis as a Myth. _

The Significance of Panmily Life in the 014 Testement:

Tha Notfon of tlie Prouised Land: the Chosen Pecple?

Julsism: Basic Practices of the Orthodox Jew.

Pasgover: The Traneition from 014 to New.

Behavoriel Patterns of the Xaraslites.

Prophetisn: A Study of Jeremiah.

Medicine in the Old Testament and Ancient Times.

Fauily Lifo in Egypt: Marriages, Wives and Children,

The Frisndshey of David end Joaathan.

Egyptisn Polytheisn and Nebrew tomotheism.

An Analysis of the Book of Jonah.

The Rise of Religion f{n the Zucient Near Rast: The Gods and Goddesses of

Badylonia and Assyria. . _

Hameursbd's Bffect en Ancient Babylonia and the MNosaic Law.

The Impoxtance of Palestine from a Historical .and’ Geographical View im the
. Time of the Xings.

Religion in the Creek World Batween 450 B.C. and 130 .3.C.

Isafal: Proplist of the Holiness of God. . .

Charles Dervin's "Origin of the Species” vs. "Genesis".

Ancient Phoenicia and Modern lebansn: A Comparisen. -

The Rifact of Social Daxvinicm upon the Thinking of Amsrican Catholics.

Priesthood ef the Old Testament and Priesthood of the New Testament.

The Passover: A Foreshadouing of the Holy Rucharist?

The Book of Job and Gresk Iragedy: A Comparison.
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TOPICS FOR FRESHMEN INTER-DISCIPLINARY REZSEARCH PROJECT

The following broad gereral topic arezs, along with some specific topics,
are merely suggestions for possible research papers in the Freshman Intexe
Disciplinary Research for Janwary, 1965. Further aid and information in
selecting your specific topic will be available from your instructors in’
English and Theology. The 1liat given here 19 by no means exhaustive of the
possibiliuies° Final choice of your topic MUST have the approval of your
Theology and English instructoxs. .

WARNIKG: Do uot choose a topic just because it seems easy. The appavently
¢asy topic may, in the fipal analysis, be the most difficult to shapa into
an acceptable paper.

Further iastruction on the form and writingof the paper will be given in
your English course.

List #1

1. The Development of the Idea of the People of God «+« the Covenant,
0ld and Vew.

2, Tke Development of the Idea of the Messiah (in this case, you might
trace the presence «w- oxr absence =~ of megsianic reference in the Aeneid,
an excerpt of which is in the English teut.)

3. Iuplications of the Book of Job '

(this topic would permit comparison witi a contemporary treatment
of the theme, viz., the play J,B.)

4. The presence of violence in the 0ld Testament,

5S¢ The Idea of the Direct Relationship betwzen Man and God
(Thlv could be expatiated by consideration of the play Gideon;
by reference to the Christian refinement of the idea, as
presented in A Man For A}l Sessons; by refercnra to saveral novels,
such as Moby Dick in the more classic vein and Mika Waltari's E Egyptia
in the mor:c popular vein.)

6. The 0ld Testament presentation of the Role of Woman.

7. Behavioral Contrasts between the Jewish People and Their
Neighbors «+ the Sumerians, the Babyloniaus, the Moabites, the
Egyptians, =fc.

8. Genesis: Creation, Myth, Evolution, and related problems,

9., The Anawim: Poverty, Relate to Abundance for What?

10. Marriage Symbols in the 0ld Yestament.

1. Poetry in the Old Testament. Style of Hebraic poetry.

Analysis of a Psalm,

12, lebraic Justice versus Greek Decay. Relate Old Teatament example

to Antigone and QOsdipus Rex.
13. Genesis and C. S. Lewis Trilogy.

14, Exodus Theme: rwelate to Illiad, Odyssey, 0ld  _Man and the Sea,
Leon Uris' Exodus, etc,

15. Creation and de Chavdin's writings.

16, The 0ld Testament and Love.
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3. Behavioral Contrasts betwzan che Jewish People and
Their Meighbors -~ the Sumewians, the Babylonians,
the Moabites, ete.

3, The ambove list is by no means exbaustive of the possibilitiee,
Ihe topics could also be ve~worked in specific neads of the English Department:,
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October 6, 1964

Memorandum’
To: lvxotixer Majella, Sister Pauline, l{u. McKinley

From: Yrank Caseyv

Further consideration of the propoaéd intor~disciplinary
project for Januery, affecting the theology, Englich and spaech de~
partments, lecads me to tha following thoughts,

1, Prom the ctandpoint of maximum study topics, it would
secm desirable to formulate the basic study topics from the theology

syllabus, -since the research paper is. dlready a part of the English
syllabus,

2. Such topics could be framed to allow s:tudents' reference

to works of _'literature or literary trends, by way of expansion or illumji~
nation of the topics. N , -

3. All verbal contacts between students, working in tesms,

would be gubject to tha scrutiny and evaluation of the speech department
representative.

4, Since the theology syllabus for the first semester
relates to the Old Testament, and since the course concerns itself with
thematic material -=- {.e., Old Testament concepts ~e= the following topics
suggaest themselves for the project: . :

+ & The Development of the Idea of the People
of God ~ The Covenant ~.0ld and New
-.be The Development of the.Idea of the Masiah
(in this case, students might trace the presence
‘e=sor gbsence~-~ of messianic references in the
Aeneid, an excerpt of which is in the Boglish
text) o f
¢, Implications of the Book of Job
(this topic would permit the comparison with a cone
Cenporary treatment of the tneme, vis., the play
J,3,) - .
d. The Presence of Violenca in the Old Testament
e. The Idea of the Direct Relationship batween Man
and God , .o
(This could be expatiated by consideration of the
. play gideon; by reference to the Christian refine-
ment of ‘the idea, as presented in 3 S
Segsons; by refersnce to several novels, such as
in the more classic vein and Mika Waltari's
Egyptian in the more popular vein,) . .
f. The Old Tsstament Presentation of t e of W
(this topic could be directed to stories such as those
of Ruth, Judith, even Jezabel; it could be compared
to modern literdry depictions of women,)

.
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List #2: Broad Areas and Categories. ( Many topics in each item.)

l. Creation and Evolutfon: Origin of Man according to Science.
Creation in the Bible. Literary Characteristics in Genesis.
History and Myth in Genesis. The Age of Man and Biblical Geneologies,
Creation as the Cosmic Victory of Yahweh. New Views on the
T Theology and Theory of Evolution.

2. Theology and Scripture:

(a) Tradition: The Catholic Concept of Tradition. Scripture
and Tradition in the Hebrew Community. Scripture and
Tradition in Catholic Theology.

(b) Biblical Study: Inspiration of Scripture, Different
Senses of Scripture., Inspiration and Fuller Sense (Sensus

' Plenior) of Scripture (i.e., The "Fuller Meaning" of
Scripture), Literary Genres in the Bible. The Bible
and Archaeology. Biblical Inspiration: What It Means
to a Christian., The Word of Biblical Theology. The
Inspired Writer as “God's Instrument." Recent

t Contributions to the Concept of Biblical Inspiration.

(c) 0Ld Testament Exegesis: Approaches to 0ld Testament
Study. God and Nature in the Old Testament. Covenant
in the Old Testament. "I am Who am." ‘The meaning of
Job (see "ist #1). The Book of Daniel. Meaning of the
Canticle of Canticles, "Yahweh"==tha Divine Name.
Modern Israele~Fulfillment of God's Promise?

List #3: Specific Areas and Categories.

l. Ancient Semitic Civilisations: The Canaanites--Predecessors
of the Hebrews in Palestine. The Babylonians. The Aramaeans.
The Arabs. The Egyptians; (The Ethiopians).

2, (a) The Rise of Civilization in the Ancient Near East,
(b) The.Rise of Religion in the Ancient Near East: The Gods;
Good and Evil; Conscience; Moral Respousibilicy; Personal
Plety; Sin; Magic; etc. Plato's Nations of God; the Good: ete.
Homeric and Hesiodic Ethical Traditions (The Jliad; the

Qdyssey; Theogany.

3. Understanding Gene:is: (&) The Meaning of History..."PeeeHistory", ..
in Geneasis,

(b) God, Man, and Creation: The Biblical Explanation of the
Universe (its dates, structure and general cheracteristics).
The Universe According to Modern Science. TheAge of the
World. The Myth of the "Six Days." The Bibic and Biology:
Bvolution.

(¢) The Notion of the "People of God" and the Kingdom of Isreal:
Hebrew Beginnings: Abraham: his background, family and
"Divine Calling".

The Patriarcha. Iife and System: The Patriarchs: Abraham’s
Descendant:s-~1saac, Jacod, and Josephr~and their Message.
Moses: his life and development; his emargence as a leader of
the Israeiites,.

The Jsraelite Captivity and Bondage in Egypt under the Pharachs.
The Iaraelites: "A People of Dastiny": The Ancient Jewish
Rite of the Passover «~« Commemorated by the modera-day Seder.
The Tables of the Law: God's Cpvenant with Israel; The Names
of God used in the Old Testoment; The "Promiged Land"; The




/)

5.

6,

7,

8.
9.

10.

ii,

12,

Conyuest of Palestine; Israel as & Nution; the Mosaic Law.
Israel'ls Prophets: Early and late.

Literary FPorms: Symbolism, Myth, etc., in the Biblical
Account of the Crigin of Man; of Womsn; of the Conflict Between
Good and Evil.

The Later Hlstory of Israel...up to the Exile:
The Kingdom uvnder Saul; Under David; Under Solomon,
The NMvision of the Kingdom into two parts. ‘
Various Invasions, conflicts and wars with hostile
neighbors, :
Later Kings of Israel,

The Zxile: The Babylonian Ceptivity:
Cizrcumstances surrounding the Exile.
The 3plendor of Babylonian Civilization,
Ezgkiel: Judith; Tobias; Job; Dauniel.
Cyrus, King of the Persians and Liberator of the
Israslites,

Israel’s Relations with the Creat Ewpires of Antiquity:

The Egyptians. The Babylonians. The Persians.

The Hellenistic Civilization: (The Greeks) :

The Romans: Isrzel's Conquest by Zompey~~63 B.C,
Roman occupation of Palestine through
the time of Christ,
The Destruction of Jarusalem uvinder Tituges
70 Aonv '

The Role of Wonen in the Oild Testament:
Sarah. Deborah., Judith Jezebel. Hagar.
Esthexr, Rutho atce

Marriage and Family Life in the 0Old Testament.

The Religious (and “Liturgical) Life of Ancieant Israel:
Prayers of daily consecration. The Sabbath., The Feasts of
the Year: The Temple: its Services and Symbolism. The
Synagogue: 1its Services. The Priests and Levites in the
Service of the Temnle. The "Doctors" in the Sexrvice of the
Law. The Pharisees and Saducees. The Essenes. The notion
of Priesthcod in the Old Testament.

01d Testoment Messianism:

(a) 1Its development in history: Promise, Covenant, Kingdom,
Fulfillment.

(b) Changes in the Concept of the Msssiah. The cxpectation
of the Messiah~King. The Announcement of the Heavenly-
Messiehe The Announcement of the Prophet<Messiah. The
Messianism of Christ.

The Notion of Perconal Salvation in the Old Testament:
The Rise of the "Person'. :
The Problem of Retribution: Collective and Temporal
Retribution. Individual and Temporal Retribution.
Individual amd “other-worldly" Retribution.
The Mystic tradition.

The Notion of Suffering in the Old Testment: The Book of
}
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17.

12,

20,

Job and the Play, "J.B.F

viterary forms in the 0ld Testament: Symbol, Myth, Allegory, etc.
The Garden of Eden. Noah and rhe Avk. The Story of
the "Big Fish': Jonsh and the Whale {(sic)

The Political Setting 2f the 01& Teatarment:
The Netion ef "Theocracy"
Palestine Under Roman dominaticn aud occupation:
Allegiance to Cod and to "Caeszr',
The Great Kings of Ancient Isr:zel in contrast to the
Herods,
The Roman Procuraiors (v.g., ilate.)

The Physical (Coegraphical) Setting of the 01ld Testement:
Location, Climate, Vegetation of Pulestine, The
homeland of Abraham~-Ur of the Chaldecs., Egypt,«-the
Delte of the Mile., Samaria. Pathlehem; Jerusalem;
Mazareth., Suez: The "Wilderncss of Sinai®, Aacient
Pheenicia and Medern Lebanon,

The Social Structeve of Jsrael: ITsrael’s Evolution from
Teive Lo Social Ciass., Slavery in Iscael., Relations
between the classes, Taxation, Civil Lau: Judges
and Courts; COrimes and Misdearesancrs; Punishient
and Penalty,

Occupationa, Trades, and Livelihouod in Ancient Israel:
Money, banking, and Business. The uotion of Work:
The "Divine Institution® of Labor. Verkers ia the
fields, Shaphewds; TIishexmen; Craftsmen; Merchants.

Behaviozal Patterns: Habits and Customs of the Israelites:
Personal cleanliness, hygleae, health, Diseases,
medicine, medical men. Socizl Reletionchips. Leisure
and Amusements., Vices,

Archaeclogy and the Old Testement: Archaeological discoveries
in Palestine from pre~historic zimes to the New Testament.

Language, Letters,Litersture, and the 3vts in Ancient Israel:
Various languages spcken and chelv development.
Titing materials.
How the news was spread,
The “Art of the Spoken Word",
A "Nation Without "Mexe Letters',
Knowledge: a "Divina Secret”.

S T

1 P T T T T e T AT

o 2y e e

SRR

-

o e s



. Coexeber 8, 1994

s Teachers of Freshman Evglish, Theclegy and Specch

SUBJECY: Propesed inzerdisciplinary research project for Januavy, 1965,

During the lust ¢we wezks a discussion has been carried on by a conmicies,
made up of the folloving membezrs: Mother Ha jella, Hother Pauline, Mrs. Mciinley
and Mr. Casey, for fuvther ecasideravicn of the prepesed intev-diseiplinary pre jaut
for January, affecting ths Theclogy, Buglish and Sprech Departments. Taese
preliminary diseussions have produced the follouing thoughes which are presented
for your consideratiorn and commment:

(1) The "lame-duck' period which cccurs in January after the students have
recurred from their Chrisimas holidays cculd bust be used to give the students an
expericace in depth based ow cove :ptravien on cne topie vhich would invelve apalyte
fcal, critical and creuidve thought. The use of this ene~sub ject fieabure is based
or the ceovicilon that an educational esparience such as this, vhich invelves a
total ceneentration of the student's energies in a single entevprise owver 2 spacified
period of time, is an extromely valuable and pevhaps indispensable aspect of
intelleciual growth, vVery rarely have colleges either permitzed or demunded that
4 student bring to bear upen one subject all the imseliectual forcs of which he
1s capable.

Although Marymouni will nct be @ pioncer in the fleld of iuntere
diseiplinary werk, we ara certainly cne of the firs: to test this type of woik
vith gtudents other thon in honors courses. Much will depend on proper planning
and supervision of the students o see thot rhe less industrious do rot waste
this cpportunity for deepening their edutationdl experiemce and their understand-
ing of the inter-relaticmship® sf the varicus eosrses in whieh they are involved.

(2) Fron the stasdpoint of maximmm practicality, it would seem desirahle
to formulate the basic study topics from the theology syllabus, since the rescarch
piper i3 slready a part of the Bnglish syllabus and the communcations arts are
easily edaptable to many types of expression.

(3) Such tupics conld be framed tz allow stucents® wefervence to works of
licerature or literary treods, by way of cxpansicn of illumination af the tenics.

(4) All vorbal contscis betweern students, working :in\- beans, gould be
subject o the scrutiny and avaluarion of the speech depavtmoent.

(5) As scon as possible the Freshman elass (possibly im en assendly)
should be alerted to the plansed schedule of this projact and made to feel thare
it 1s something "special" und a privilege for them to partivlpata. The date fov
subaitting proposed topics, bibliographies, end othar velated data, vould be undes
the supervision of the Engiish Department. The Theclegy Departnent would, of
couzrse, be responsible for seeieg that the toplas selected ave within the scope
of the material related to the Tawiclogy course.
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(6) The library staff, too, will be involved in the securing of the
necessary reference works and must be alerted in sufficient tire o arrange
for either purchase of additional backs or for arranging inter~library loans.

(7) The method of grading will be left to the digevation of the various
departwents involved. In genezal, it seems that the works should censtitute
at least one-fourth of the semester grade. Scmester examinations will be
given these students befoxe they depart for Christmas holidays. ' The wesults
of thesa semester examinaticns should not be discloged to the students, lest
they use a high maxk for an excuse to do less work om the project,

(8) Since the theology syllabus for the first semester relates to the
01d Testamment, and since the ccurse concerns itself with thematic material e
i.¢., 01d Testament concepts ~- the following topics suggest themselvas for the
pxojects . T

(a) The Develophent of the Idea of the People of God «e
the Covenant, Old and Wew.

(b) The Develorment of the Idea of the Messish (im this case,
students night trace the prasence -~ or absence -~ of messianic
refarences in the Acnid, am excerpt of vhich is in the
English text.)

{¢) TImplicatioms of the Book of job
(this topic would permit comparison with a contemporary
treatment of the theme, viz., the play J,B,)

(d) The Presence of Violence In the Old Testamaent

(e) The Idea of tha Direct Relationship between Man and God
(This could be expatiated by considaration of the play

idecn; by reference to the Christian reffnement of the

fdea, as presented in A r Al) Seasons; by reference o
saveral movels, such as _Dick in the more classic vein
and Nike Waltari's Egyptisn fn the more popular vein.)

(£) The Old Testament presantation of the Role of Woman.
(This topic could be directed to stories such as those of
Ruth, Judith, even Jezsbel; it could be campared to modamn
literary depicticns of women,)

(2) Behavioral Contrasts between tie Jewish People and Thein :
Reighbors «« the Sumerians, The Babylonians, the Mosbites, ate.

(9) The Above iist is by no means exhaustive of the possibilities. The
topics could also be rewworked iam specific uneeds of the English Deparement.,




INTERDESCIPLINARY RESEARCH PROCRDURES

1. Zhe College Rescarch Paper by Grewe and Sullivan coatains all the in~
formation to write a technically correct papezr, and its format is to
be followed in this projact.

2. 7The length of the paper is to be between eight and twelve typowritten
pages., Dspecially note the margin format that is discussged em pages

74 and 77 of The Collegs Rescarch Paper.
3. The paper 1s to be judged by the Theology and Eoglish dopartments.,

English Dept. =« to concentrate on a technical evaluation of the paper.
Thaology Dept. =« to concentrate on a con‘enc evaluation of the paper.

However, even though a mark will be givenby each department so that .
the individual student may do swaye of the strengths and weaknesses in °
his papar, the overall grade (arrived at by averaging the two individual
grades) is the inportant one, for it imdicates. the valua Judgoment of
the entire piloce of work. Therefore, the canposition evaluation of the
paper will be the grade recored in each class.

4. %ha paper itself will count 'no more than 25% tovard the final grade
in the Baglich or Theology course.

3. During the time that the student is veleased from class work to work on
this project, hor particular instructors in the invelved courses will
be on campus and available for guidance and assistance. Rach student
vill have at least ome confevence with each imstruetor.

6. 7The research paper is due ‘mes;!;y, Janusry 19. It is to be turned in
before 4:00 pam, to the fnstructor vho will be collecting them in Roowm
10, across from the Regiotrar's Office.

7. Tae final exams in oach course will eaké place during the last week of
classas bafore Christmas vacation.

Theology examination-- Tuesday, Dacember 15, 7+9 o'clock.
Eoglish examination -~ Wednesday, December 16, 79 o'clock.
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INSTRUCHOR®S KEY TO ACCOMPANY FUSLUAT ION SHEET {ARLITRANY)

"RATE THE POLLOWIHG,.."

Lo Sufficiere materials s hand to worl with,

2o General abllity on pavr of scudent vo deal with reseaved materials,
3. Genetal svadenr ressoun: Lo I ACRL-TIT

4. Stndent meots desdlinse proposed,

5. Student has adequate bibliagraphy.

b. Student has adequate cubiine,

1. Srudent hes iatelligivie note cavds.

U v

Suggeeted vatingss (again arbils sy - sioply to give scma Rhing of ani formity
: e prodent for purpossy of e‘umaquem evaluceion.)

EXCILIENT studene is presesding wel !, neavly independently.,
; 163.8))] student is woking, fellowivg diccccions.
FAIR studear needs much help; doeen’t aluays Sresp weanings.
POGR student not progressing well, needs toco much outside haly, jacks

real wderstauding.
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MEMORANDUH
FROM: Interdisciplinary Project Comittee
T0: Mether Majella
SUBJECT: Final recomveondations of the Committee on ithe Freshman faterdisciplinary

Research Project for 1964-55.

oo

1. The tenm best reperts are tc be reproduced in some form and filed as
a4 permarent source of refercnee in Horymount Library. The other reports ave to
be returned to the studenis. ‘

2, The Commfcttee recommends that the project of interdisciplinary vesearch
be made a part of the program for the 1965-66 academic year, wmless the revawpiag
of the semester system makes it Impossible tc work it into the schedule,

3. It is suggested that the cooperation of the entire faculiy is neeessary
to meke the project work swcozhly. This is especially true of quizzes scheduled
in the veek befors Christmes vhen the semester exeminaiicn is givern in the subjects
favolved in the projeci.

4. The Committee would like suggeations from cihey members of the £aculiy
as to (a) vhether the project should be sirempted §n both Preshuan and Scphcmore
yoaxs aud (b) whether cr not more subjects cculd be involved in the prejecto

5, The opinion of the Ccmmittee ig that {a} 20 o 30 per cent ¢f the
student bady received extra benefit from the research praject: £b) the benefit was
greater ia Theology aend Orel Ccmmuniecation chan in Buglish; hovevor, there was
no loss in the Baglish Deparvtment because the students learned the rechniques of
the term paper at least as wall es by the pravious elass wethod; (¢) those siudend
vho received little or no extra bemefit by this type of program were the same who
do average or below average woxk in regular class work.

6. The Committee also thinke that betier platning, based oa ¢this yeav's
experimental project, will wake the project move effective in the future. An
earlier start in anmoumcing end divacting the project, a better system of inter-
views to see that all the students ave doing proper woxk, a batter seleciicn of
topics which vould demand more original work -« all these ave suggestions which

A

would meke such & project more workeble and of wore benefit o the studeats.

7. All the Committee agree that one of ihe gieat bonefits was ¢ deeper
understanding of the individual studemts. All agrea, also, that thic type of
project demands more time than that demandzd by regular class and seminar work.
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Preliminary Report
on
1964-65 FRESHMAN INTERDISCIPLINARY RESEARCH PROJEOT

. On October 8, 1964, a memorandum addressed to the instructors of Freshman
English, Theology, and Speech opened with the following paragraphs:

"The 'lame-duck' period which occurs in January after the students
have returned from their Christmas holidays could best be nged to give
them an experience in depth based on concentration on one topic which
would involve analytical, eritical and creative thought. The use of
this one-subject feature is based on the conviction that an educational
experience such as this, which involves a total concentration of the
students' engergins in a single entexprise over a specified period of
time, is an extremely valuable end perhaps indispensable aspect of their
intellectual growth. Very zarely have colleges eithex permitted or
demanded that a student bring to bear upon one subject all the intel-
lectual force of which he ig capable.

“Although Marymount will not be a pioneer in the field of inter-
disciplinary work, we are certainly one of the first to test this ¢
of work with students other than in honors courses. Much will depend
on proper plancing and supervision of the students to see that the less
industrious do not waste this opportunity for deepening their educational
experience and their understanding of the inter~relationships of the
various courses in which they are involved,

“From the standpoint of maximum practicality, it would seem desirable
to formulate the basic study topics from the theology syllabus, since the
tesearch peper is already a part of the Eunglish syllabus and the conmuni~
cation arts are easily adaptable to many types of expression., Such
topics could be framed to allow the student's reference to works of

literature or literary trends, by way of expansion or illunination of
the topics,"

The project was announced to the Freshmen during the first week of November.
In the middle of Novembar the English Department began its section of the syllabus
dealing with the Term Paper. At this time the students vere given a list of
suggested topic areas and asked to choose tentatively a subject for their January
Paper, During the week before Christmas holidays began the Freshmen were given
thelr semester examinations in English, Theology, and Speech (only the sections
of Speech participating in the project). '

On their return from vacation there were no scheduled classes and seminars
in English and Theology; instead, students scheduled individual interviews with
their instructors in these two disciplines for guidance in their research efforts
Duzring the final week of the Project the sections of the Speech Department who
participated were agked to present short talks on the subjects treated in their
papers. These talks yere taped and a few of them may be presented to the faculty

at a later date to show the enthusiasm which these particular students developed
in the procaess of preparing their papers.

Of couvse, it is too early to give anything but first impressions as to the
total value of the project; nevertheless, it Seemed advisable to get these immediate

inpressions at the end of the project while the whole experience was still fresh in
the minds of the instrucgors and students,
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On' January 21, 1965, two days after the end of the research project, the members
of the Comittee on the Freshuan Interdisciplinary Research were asked the following
Guastiong:

1, Alchough you have net had eime to evaluate the worth of the papers prepared

in the project, what in genmeral is your veaction at this time to the pro=
ject as a whole? ‘

2. FHow do you think the students veacted to the project? :

3. Do you feel that it was worthwhile? Of litile real vaiue? Or are your" 3
reactions mized? VWhy? .

4. That were the principal ‘smags' in it? Do you have any definite ideas
at this time as to how it could be handled better?

5. Was it really a chore oxr did you £ind it a pleasant experience? :

. How do think the students would answer Question 57

7. Do you thick ragearch experience of this kind has influenced any students
to change thelr planc for college work? How?

8. Vhat percentage of the students do you estimate at this time received a
real, worthwhile educational experience from the project?

prey

In general the reactien to the project by the instructors participating was
quite favorable and theze vwas general belief that the project has merit as a tool
of education at Marymount. The English instructors named among their first ime
pressions that it was a good way to "geach" the term paper and that the students
perhaps learned better by “doing."

Most of the committee {who have spent many long hcurs in private interviews i
and guidance duzing the project) think that the majority of the studsats, after '5
thedr jnitial fear of tackling scrething new and different found the work intere
esting and in many cases very siimulating., There were, of course, the usual per-
centage who find wmerely being in school 2 chore and whose reaction to this expari»
nieat was either neutral or negative., It made their "goofing off" all the more
evident,

The instructors found that they had come to kaow their students better than
aven contact in seminay work provided. (English instructors are becoming quite
conversant in Theoleogyld) That it was a chore in the time-consuming periods of
interview and guidance, no one will deny; however, many felt that this may be the
price that has to be paid to obtain the desired rasults. No doubt a much more
eificient method will result fzom the experience gained in this initial p¥oject.

i There was general agreement that stinulating the students towards independent
- study 39 degirable and that this type of project could be an effective tool to
achieve this desired wesult,

Estimetes of the percentage of the students who received really worthwhile
cducational experience from the project ran from twenty to thirty-£ive perceont.
Hovever, the general opinion scemad to indicate that no one suffered a setback
in his learning experience of the Freshman year of coliege by being & par: of
the project. (Incidentally, one consultant from Harvard Univeraity who has nany i
years experieace in this type of project-~both at Harvard at the preseat and at ‘
other colleges in years past--estimates that only ten percent of his students
get superier ox above average educational experiences in projects of this kind )
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Tt was suggested by the cmittée that if the evaluation of this project
indicates that it 1s worthwhile, _we should try it agein next year with some bettex
organization of time and resources.

Armong the difficulties and problems encountered were these:
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1) Prelimimary plamaing begunr too late.

2) Choice of topics made too its.

3) Library resources chould be streagthened (see comment below)

4) Interviews might be better structured,

5) Timing of fimal exemimations nceds cooperation of all the faculiy.

Although the library resources in seme £ields ware sifw, in general the studenis
did ot even nearly exhaust the information they could have found in Marymoumt‘s
library, They did not seen: willing to dig beyord the most evident and easily found
iaformation and perhaps, tco, there was alvays the great 'lark’' of going to certain
uwniversity libraries. The Arlington-Fairfax Commmity Center very generously loenad
4 ten~volwme set of the Jewish Encyclopedia and other books which were of greal value
to the reseaxch project.

Comuents from the sidelines vary from "The studeats as a whole scemed fnteasely
interested in their work," to a very passimistic "I still will heve to be shewn the
. valus 1in it." "Many were aroused by the genuine curiosity a student should heve toward
her vork.” "It was the first time many of the students have had something to 8ot
their teeth futo." "Some students tried 0 uvse their paper as an excuge foi not

prepering octher leascas, bui I doubt that this was the cause."

; There will be a fuller raport prapared for the faculty when all ths papors
have been studied and 2 closer evalustion can be made,

$ince your raporter's Scot blood won's let him leave the rest of this page
blank, perhaps two exerpts from a spasch made by the Scripture Schelar, Pather
' Carroll Stuhlauller, C.P., last April will best sum up the attiitude of the commitcae
. for this project as they planmed and worked with it

"¥an can live only by energizing the povers and exploiting the potentialities
. put into his keep by Almighty Ged. Man's faults arise f£rom hisc poteniiality for
é genuine greatness, but greatuess can never be achieved without risking failuxe.®

"Man, who is told to work out his salvation by living humanly, is constantly
- vequired to abandon the tried-and-proven that he has worked to acquire and plunge
E into the unknowa: this is the temsion created in human life wiacn God made man.

Man, at his best, must otir with a discontent which is engenderiag vew hopes and
further ideas...When matters have settled and renched maturity, they are alveady

old and in need of rejuvenstion. What one wan acclatns as his signel achievement,
others are already dudbbing as old-fashicned. A& cultave at its beight i3 always
closest tv its decay. When the Catholic cducational syatem, to take dut one ezample,
Zimms at £tz Dest and can evoke long experionce, some educatows cell foi re-sssessment
and, perhaps, redirection. School administrators are told to form something naw and
differemt, but they are not told exzctly what. Here is where some form of faith is
expacted of them. They must step forwazd iate the unknotn, convincad that God wants
BeV experimcatation. This step forward «5¢ the plateau may secm @ plunge iuto nystery .
This struggle betveen the old and new, between the tried-and-proven and the

exciting and wnknown, is what I wnderstand as the tonsion between wisdom and Zaith.
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